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Abstract

This study examined the proficiency levels in macro skills and communicative competence among senior high school students in selected
public schools in Davao City, Philippines, and analyzed the relationship between these constructs. It also identified challenges in developing
macro skills and applying communicative competence in academic and real-world contexts. An explanatory sequential mixed methods
design was employed, involving 200 students in the quantitative phase and 10 purposively selected participants in the qualitative phase.
Quantitative data were collected using a validated performance-based assessment, while qualitative insights were obtained through semi-
structured interviews. Results indicated low proficiency in both macro skills and communicative competence, with a strong, statistically
significant positive correlation between the two. Thematic analysis revealed six barriers to macro skill development—limited exposure to
authentic language use, fear of errors and judgment, insufficient external learning support, grade-focused rather than communication-
focused instruction, absence of individualized feedback, and digital distractions. Six challenges in communicative competence application
were also identified—speaking anxiety, limited vocabulary and retrieval issues, difficulty adapting language to context, weaknesses in active
listening and turn-taking, code-switching interference, and lack of real-world practice. The findings highlight the need for pedagogical
interventions that create authentic communication opportunities and address emotional, cognitive, and contextual barriers to language
acquisition. Future studies should assess targeted strategies to enhance both macro skills and communicative competence in senior high
school learners.
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1. Introduction both immediate educational success and long-term personal and

L . . career advancement [4].
Communicative competence is a cornerstone of effective

education, enabling students to engage meaningfully in academic Globally, the issue of poor communicative competence among
tasks, collaborate with peers, and navigate real-world social and students remains a major concern. In the United States, only 27% of
professional settings. It involves not only the ability to speak or 8th and 12th grade students performed at or above the NAEP
write, but also the capacity to understand and respond Proficient level in writing [5]. In Japan, recent assessments reported
appropriately within various linguistic and cultural contexts [1]. In that only 30% of high school students achieved the expected
today’s learning environments, students are expected to articulate ~ proficiency level in English speaking [6]. In Indonesia, national
ideas clearly, comprehend diverse perspectives, and participate evaluations show limited success in the practical application of
actively in discussions and collaborative activities. However, many communication skills, reflecting challenges in implementing reforms
senior high school students continue to exhibit limitations in these effectively [7].

areas, often struggling to express themselves confidently or
interpret others’ messages accurately. These communication gaps
can lead to misunderstandings, reduced classroom participation,
and poor academic performance [2]. Furthermore, weak
communicative competence hinders students’ ability to adapt to
different social situations and professional demands [3]. As global
and local communities become increasingly interconnected, the
need for strong communication skills has never been more critical.
Developing communicative competence is therefore essential for

In the Philippine context, communicative competence continues
to be a pressing concern among students. According to the
Philippine Business for Education, only 23% of senior high school
graduates are considered proficient in English communication based
on national assessments [8]. These statistics reflect a widespread
inability to translate language learning into functional
communication, highlighting the urgent need for interventions
targeting macro-skill development. In Bukidnon, classroom
assessments showed that students scored below average in
listening and reading comprehension [9]. In Tacloban City, teachers
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reported that around 40% of students failed to express themselves
clearly during oral recitations [10]. Meanwhile, in Zamboanga,
school administrators observed that a large number of learners
displayed weak writing skills, especially in formal and academic
contexts [11].

Several researchers have investigated the relationship between
macro skills and communicative competence. Studies indicate that
students who excel in the four language macro skills tend to
demonstrate stronger communicative abilities across different
contexts. For instance, Gustanti and Ayu found a positive
correlation between reading proficiency and students’ ability to
engage in academic discourse [12]. Similarly, speaking and listening
have an influence in developing interpersonal communication skills
among senior high school students [13]. Other studies have also
shown that improving writing skills enhances students’ clarity and
coherence when communicating through various platforms [14,15].

However, despite the growing body of research on language
learning, there remains a limited focus on the integrated influence
of all four macro skills on communicative competence, especially
among senior high school students in local contexts. Most studies
tend to isolate one or two skills, failing to capture the holistic picture
of how macro skills interact and influence students’ communication.
Furthermore, few studies have been conducted in Davao City,
where diverse linguistic backgrounds may impact how students
develop and use communication skills in and outside the classroom.
This gap highlights the need for localized research that examines the
full range of macro skills in relation to communicative competence.

This study aims to determine the level of macro skills among
senior high school students in terms of reading, writing, listening,
speaking, and viewing. It also seeks to assess the level of
communicative competence of senior high school students in the
areas of vocabulary, grammar, spoken and written discourse,
actional competence, sociolinguistic competence, and strategic
competence. Furthermore, the study aims to determine the
significant relationship between the students’ macro skills and their
communicative competence. Moreover, the study explores the
challenges that senior high school students encounter in developing
their macro skills both inside and outside the classroom. Lastly, it
examines the specific difficulties students face in applying
communicative competence during classroom interactions and real-
life communication situations.

2. Methodology
2.1 Research Design

This research utilized an explanatory sequential mixed methods
design. The study was conducted in two phases. The first phase
employed quantitative methods to determine the level of macro
skills among senior high school students in terms of reading, writing,
listening, speaking, and viewing. It also assessed the students' level
of communicative competence across various domains, including
vocabulary, grammar, spoken discourse, written discourse, actional
competence, sociolinguistic = competence, and  strategic
competence. The second phase of the study used qualitative
methods to explore the challenges students face in developing their
macro skills and in applying communicative competence during
classroom and real-life communication situations. This design was
chosen to first establish the extent and relationship between the
variables and then explore the deeper context behind these results
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through students’ lived experiences. The qualitative findings served
to explain or elaborate on the results from the quantitative phase,
thereby providing a more comprehensive understanding of the
issue.

2.2 Locale and Participants

The study was conducted in selected public senior high schools
in Davao City, a highly urbanized area in the southern Philippines
known for its linguistic and cultural diversity. For the quantitative
phase, the respondents consisted of 200 senior high school
students selected through stratified random sampling to ensure
representation across academic strands (e.g., HUMSS, STEM, ABM,
TVL). These students were enrolled in Grade 11 and Grade 12
during the school year 2023-2024. For the qualitative phase, ten
participants were purposively selected from among those who
participated in the survey. They were identified based on their
willingness to participate in interviews and their ability to articulate
their experiences regarding macro skills and communicative
competence.

2.3 Research Instrument

A two-phase approach was utilized to gather data. In the first
phase, the researcher developed a performance-based assessment
tool designed to evaluate students’ proficiency in specific language
domains. The tool consisted of two major components. The first
component assessed the level of students’ macro skills in terms of
reading, writing, listening, speaking, and viewing. Each macro skill
was rated independently using a 100-point performance scale. The
second component measured communicative competence across
the domains of vocabulary, grammar, spoken discourse, written
discourse, actional competence, sociolinguistic competence, and
strategic competence. Each of these domains was likewise rated on
a 100-point performance scale. Descriptive interpretations of the
scores were based on the Department of Education’s grading
system and were aligned with qualitative descriptors for analysis. A
score of 90-100 was labeled as "outstanding", which corresponds
to a very high level of performance. A score of 85-89 was
considered "very satisfactory", indicating a high level. A score of 80-
84 was rated as "satisfactory", reflecting a moderate level. Scores
between 75-79 were labeled "fairly satisfactory", representing a
low level, while scores below 75 were categorized as "did not meet
expectations"”, corresponding to a very low level of performance.

Both assessment tools were validated by a panel of experts in
the fields of language and education to ensure content relevance,
clarity, and alignment with curricular standards. A pilot test was
conducted with a sample of 30 senior high school students to
determine the reliability of the instruments, resulting in a
Cronbach’s alpha of 0.91 (macro skills) and 0.94 (communicative
competence), indicating high internal consistency.

The second phase of the study employed semi-structured
interview guides to explore the specific challenges encountered by
students in developing their macro skills and applying their
communicative competence. These guides were also subjected to
expert validation to ensure clarity and alignment with the research
objectives.

2.4 Data Collection and Analysis

Prior to data gathering, necessary permissions were obtained
from school authorities, and informed consent was secured from
both participants and their parents or guardians. For the
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guantitative phase, the macro skills and communicative competence
assessment tools were personally administered to the students
during regular class hours. The data collection spanned a period of
two weeks to ensure all target participants were reached. Following
the completion and preliminary analysis of the quantitative data, the
qualitative phase commenced. A total of ten students were
purposively selected for in-depth interviews to explore the
challenges they experienced in developing their macro skills and
applying communicative competence. The interviews were held in
a quiet, private room within the school campus to ensure comfort
and confidentiality. Conversations were conducted in either English
or Filipino, based on the participants' language preference, and were
audio-recorded with their full consent. Each session lasted between
30 to 45 minutes. Throughout the data collection process, ethical
considerations were strictly observed, adhering to the Philippine
National Ethical Guidelines for Health and Education Research.2.5
Data Analysis

Quantitative data were analyzed using SPSS Version 25. Mean
was used to determine the levels of macro skills and communicative
competence. Pearson r correlation was employed to assess the
relationship between the two variables. A significance level of 0.05
was used for all inferential tests. For the qualitative phase,
responses from the interviews were transcribed and analyzed using
Braun and Clarke’s six-step thematic analysis method. Emerging
themes related to students’ challenges in macro skills and
communicative competence were identified and triangulated with
the results of the quantitative phase to draw deeper conclusions
and implications.

3. Results and Discussion
3.1 Quantitative Phase

Table 1 shows the level of macro skills among senior high school
students. Speaking recorded the highest mean score of 81.00 with
a descriptive level of moderate. Reading followed with a mean score
of 80.00 and a descriptive level of moderate. Listening obtained a
mean score of 79.00 and was described as low. Writing had a mean
score of 77.00 with a descriptive level of low. Viewing posted the
lowest mean score of 76.00 and was also described as low. The
overall mean score was 78.60, corresponding to a descriptive level
of low.

This implies that the senior high school students generally
demonstrated a low level of proficiency in their macro skills,
indicating limited competence in the fundamental areas of language
learning such as reading, writing, listening, speaking, and viewing.
These skills are essential for effective communication and academic
success, and a low performance suggests the need for instructional
improvements and targeted interventions. The low scores may
reflect challenges in comprehension, expression, and processing of
information, which can negatively impact their ability to participate
fully in classroom discussions, understand learning materials, and
produce quality outputs.

This finding is consistent with the view that students with low
macro skills often struggle to comprehend texts, express ideas
clearly, and respond effectively in communication tasks [16]. Weak
reading abilities hinder their capacity to extract key information,
make inferences, and understand context, while poor listening skills
reduce their ability to follow oral instructions and grasp details
during discussions or lectures, leading to confusion and
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disengagement [17]. Limited writing skills result in unorganized and
grammatically incorrect outputs that obstruct the clear transmission
of ideas [18], and low speaking proficiency diminishes vocabulary
use, confidence, and fluency in expressing opinions [19].
Furthermore, poor viewing skills restrict students’ ability to
interpret visual materials such as graphs, videos, and multimedia
content, limiting their capacity to process multimodal learning
resources [20].

Table 2 shows the level of communicative competence among
senior high school students. Spoken discourse registered the
highest mean score of 81.00 with a descriptive level of moderate.
Sociolinguistic followed with a mean score of 80.00 and a
descriptive level of moderate. Linguistic/Vocabulary obtained a
mean score of 79.00 and was described as low. Actional had a mean
score of 78.00 with a descriptive level of low. Written discourse
recorded a mean score of 77.00 and was also described as low.
Linguistic/Grammar yielded a mean score of 76.00 with a
descriptive level of low. Strategic competence posted the lowest
mean score of 75.00 and was classified as low. The overall mean
score of 77.71 corresponds to a descriptive level of low.

This implies that the senior high school students possess a
generally low level of communicative competence, which suggests
difficulties in effectively using language in various contexts. The low
performance across domains such as vocabulary, grammar, written
and spoken discourse, and strategic competence indicates that
students may struggle to express ideas clearly, adapt language

appropriately in social interactions, or maintain meaningful
conversations. These limitations can hinder their academic
performance, peer interactions, and overall confidence in

communication.

This finding aligns with the view that low communicative
competence hinders students from clearly expressing their
thoughts, responding appropriately in conversations, and
interpreting both verbal and non-verbal cues [21]. Insufficient
vocabulary and grammatical control often result in fragmented
sentences or incorrect structures, making messages unclear or
misunderstood, which can lead to communication breakdowns
where students cannot sustain conversations or negotiate meaning
during interactions [22]. Limited discourse skills further impede the
logical organization of ideas in speaking or writing, affecting
coherence and fluency [23]. Low levels of sociolinguistic and
strategic competence also prevent learners from adjusting language
based on context, audience, or communicative purpose, sometimes
leading to overly formal or inappropriate expressions that hinder
effective interaction [24]. Moreover, low communicative
competence is frequently associated with anxiety, fear of
embarrassment, and reluctance to participate in discussions, which
obstructs language practice and delays the development of
confidence and fluency [25].

Table 3 presents the relationship between macro skills and
communicative competence among senior high school students.
The computed correlation coefficient of 0.70 indicates a high level
of relationship between the two variables. The p-value of 0.021
signifies that the relationship is statistically significant. This means
that as students' macro skills increase, their communicative
competence also tends to improve, suggesting a meaningful
connection between the two areas.
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Table 1: Level of macro skills among senior high school students.

Macro skills | Mean Score | Descriptive Level
Reading 80.00 Moderate
Writing 77.00 Low
Listening 79.00 Low
Speaking 81.00 Moderate
Viewing 76.00 Low
Overall 78.60 Low

Table 2: Level of communicative competence among senior high
school students.

Communicative Competence | Mean Score | Descriptive Level

Linguistic/Vocabulary 79.00 Low
Linguistic/Grammar 76.00 Low

Spoken Discourse 81.00 Moderate
Written Discourse 77.00 Low
Actional 78.00 Low

Sociolinguistic 80.00 Moderate
Strategic 75.00 Low
Overall 77.71 Low

Table 3: Relationship between macro skills and communicative competence among senior high school students.

Variables

r p-value | Level | Interpretation

Macro Skills and Communicative Competence

0.88 | 0.021 High Significant

This implies that students who demonstrate stronger macro skills
are likely to exhibit higher levels of communicative competence.
The significant correlation suggests that proficiency in areas such as
reading, writing, listening, speaking, and viewing is closely linked
with their ability to use language effectively in both spoken and
written forms. It further implies that the development of one
domain tends to reflect in the other, indicating that macro skills and
communicative competence are interrelated aspects of language
learning. The finding highlights the interconnected nature of these
competencies among senior high school students.

The relationship between macro skills and communicative
competence among senior high school students shows a strong and
statistically significant connection, with students who demonstrate
competence in reading, writing, listening, speaking, and viewing
communicating more effectively in academic and social contexts
[26]. These macro skills form the foundation of language
proficiency, and when developed in balance, they enhance learners’
capacity to express, comprehend, and interact meaningfully.
Communicative competence extends beyond fluent speaking to
include the integration of multiple language processes, such as
understanding a message while preparing an appropriate response
[27]. Strengthening one macro skill often reinforces others, creating
a cycle of language growth, as students who engage in reading and
writing tasks tend to organize their thoughts more effectively,
thereby improving both verbal and written communication [28].
Likewise, attentive listening and critical viewing foster
responsiveness and thoughtfulness in communication [29].

3.2 Qualitative Phase

3.2.1 Challenges Encountered by Senior High School Students in
Developing Macro Skills Inside and Outside the Classroom

Theme 1: Limited Exposure to Real-Life Language Use

Students shared that they rarely encounter opportunities to
apply their language skills in authentic situations beyond the
classroom. Inside school, most language activities are confined to
drills and seatwork, offering minimal interaction. Outside, many
students live in communities where English is seldom used. One
student commented: "We mostly answer worksheets and do book
activities. We don'’t really get to speak English in real conversations.
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Even at home, we speak in Filipino or Bisaya, so there's not much chance
to practice." (Student 4)

This theme aligns with findings that students struggle to develop
macro skills effectively when they lack sufficient opportunities to
engage with authentic language materials and real-life
communication situations [30]. Listening and speaking skills require
frequent interaction with native or fluent speakers in natural
contexts to reach full development [31], while reading and writing
skills remain limited when exposure is restricted to academic texts
without access to diverse, practical materials such as news articles,
blogs, or workplace documents [32]. A narrow range of
communication tasks both inside and outside the classroom further
constrains the integration of the four macro skills into cohesive
language competence [33].

Theme 2: Fear of Making Mistakes and Being Judged

A major barrier reported by students was their anxiety about
committing errors when speaking or writing. This fear, especially in
front of peers, led to hesitation and withdrawal from active
participation. Even those who understood lessons said they were
reluctant to engage because of a lack of confidence. One student
expressed: "Sometimes | know the answer, but I'm too shy to say it out
loud. I get nervous that | might pronounce words wrong or that my
grammar isn't good. I'm afraid my classmates will laugh." (Student 7)

This theme reflects findings that students often hesitate to
participate in communicative tasks due to anxiety about making
grammatical or pronunciation errors in front of peers [34]. Fear of
negative evaluation can lead learners to remain silent during
discussions, impeding the development of both speaking and
listening skills [35], while excessive self-consciousness may cause
them to avoid writing and reading aloud, thereby limiting
opportunities to strengthen literacy and oral fluency [36].

Theme 3: Inadequate Access to Learning Support Outside School

Many students emphasized the lack of resources at home to
practice and reinforce macro skills. While some schools offer
materials, internet access and a supportive environment outside the
classroom are not always available. These limitations hinder their
ability to develop skills like reading comprehension or writing
fluency. One student reflected: "We don’t have Wi-Fi at home, and |
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can'’t really practice reading or watching English videos. | also help with
chores, so there’s no time to write or review my lessons." (Student 9)

This theme highlights that the absence of sufficient learning
resources outside the classroom—such as reading materials,
internet access, or language-rich environments—limits students’
ability to reinforce macro skills independently [37]. Students from
underprivileged backgrounds often lack spaces or opportunities for
reading, writing, speaking, or listening practice beyond school hours
[38], and the absence of after-school tutoring, parental guidance, or
academic support systems further hinders the improvement of
comprehension and fluency in both formal and informal contexts
[39].

Theme 4: Overemphasis on Grades Rather than Communication

Students expressed that macro skills are often taught mainly for
test preparation, which limits opportunities to focus on actual
communication or creativity. They feel pressured to memorize
answers for exams rather than practice meaningful expression.
"We're always told to prepare for the exam, so the teacher focuses more
on what might come out in the test. We don'’t get to practice writing our
own ideas or having conversations." (Student 6)

This theme aligns with the view that when educational systems
prioritize high test scores over communicative ability, students
often focus on memorization rather than meaningful language use
[40]. An excessive emphasis on written exams and grammar-based
assessments can discourage learners from practicing real-life
communication skills such as speaking and listening [41], while
equating success solely with academic performance on paper may
lead students to overlook the practical applications of language in
authentic interactions [42].

Theme 5: Lack of Personalized Feedback

Several students felt they were not receiving sufficient or
specific feedback on their speaking or writing tasks. This lack of
feedback made it difficult for them to identify and correct their
mistakes, thus hindering improvement. "l submit my essay, but | don’t
know what | did wrong. | just get a grade. If | don’t know what to
improve, how can | get better?" (Student 8)

This theme reflects findings that the absence of tailored
feedback prevents students from identifying specific weaknesses in
their communication skills [43]. When learners receive only generic
or delayed responses, they find it difficult to refine their speaking,
listening, reading, and writing abilities in meaningful ways [44], and
without individualized guidance, they may repeat the same
language errors or remain uncertain about their progress [45].

Theme 6: Influence of Digital Distractions

Students admitted that while they have access to digital tools,
they often use them for entertainment rather than educational
purposes. Social media, mobile games, and streaming videos
consume much of their free time, leaving little for reading, writing,
or speaking practice. One commented: "I know I could use YouTube
to watch English lessons or practice pronunciation, but | usually end up
watching K-dramas or scrolling on TikTok. | get distracted easily."
(Student 10)

This theme aligns with the view that excessive exposure to digital
platforms can divert students’' attention away from meaningful
language tasks [46]. Many learners prioritize online entertainment
over reading academic texts, writing reflective pieces, or engaging
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in deep listening and speaking activities [47], while constant digital
interruptions such as notifications and social media engagement
disrupt cognitive flow and diminish focus during language learning
[48].

3.2.2 Difficulties Students Face in Applying Communicative
Competence in Classroom and Real-Life Interactions

Theme 1: Anxiety and Self-Consciousness When Speaking

Many students reported feeling nervous and overly conscious
when speaking in front of others. This affects their fluency and
willingness to communicate, especially in English. One shared: "I
know what to say in my head, but when | speak, | get nervous and
stutter. | feel like my classmates are judging me." (Student 1)

This theme reflects findings that students often experience
heightened anxiety and self-consciousness when speaking in front
of others, particularly in a second language [49]. Such emotional
barriers can hinder fluency as learners focus on fears of
embarrassment, negative evaluation, or grammatical errors [50].
Speaking anxiety, one of the most common obstacles in language
classrooms, frequently leads students to avoid participation even
when they have a clear understanding of the topic [51].

Theme 2: Limited Vocabulary and Word Retrieval

Students frequently struggle to find the right words, especially
when shifting between informal and formal communication
contexts. This affects both oral and written tasks. One reflected: "I
want to explain my ideas clearly, but sometimes | don’t know the exact
English words to use. | just end up using simple or wrong words."
(Student 2)

This theme aligns with findings that students with limited
vocabulary often struggle to express ideas clearly, which can hinder
their overall academic performance [52]. Word retrieval difficulties
can also affect fluency and confidence during oral communication
tasks [53], while restricted lexical resources limit the ability to
engage in complex conversations, thereby reducing both academic
and social interactions [54]. Targeted interventions that improve
vocabulary and retrieval skills have been shown to significantly
enhance communicative competence and learning outcomes [55].

Theme 3: Difficulty Adjusting Language Based on Context

Students find it hard to change the tone, formality, or structure
of their speech depending on who they're talking to (e.g., peers vs.
teachers). One verbalized: "l get confused if | should speak formally or
casually. Sometimes | sound too informal when talking to teachers or
strangers." (Student 6)

This theme reflects findings that learners often struggle to
modify their language appropriately for different social or academic
settings [56]. Students who have difficulty adjusting their language
register may encounter challenges in both formal and informal
communication [57], and the inability to tailor language to context
can result in misunderstandings and reduced effectiveness in
message delivery [58]. Teaching pragmatic language skills enables
learners to better recognize and respond to contextual cues,
thereby enhancing their communicative competence [59].

Theme 4: Struggles with Active Listening and Turn-Taking

In group discussions and conversations, students find it difficult
to listen actively, take turns properly, and respond appropriately,
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often interrupting or zoning out. One mentioned: "During group
work, | want to share my ideas, but | don’t know when to speak.
Sometimes | talk over someone, or | just stay quiet because | don’t know
what to say back." (Student 7)

This theme corresponds with findings that difficulties in active
listening can lead to misunderstandings and hinder effective
communication among students [60]. Challenges in turn-taking may
also disrupt the natural flow of conversations, causing frustration
for both speakers and listeners [61], while learners who struggle
with these interactive skills often miss important information and
participate less in group discussions [62]. Explicit training in active
listening and turn-taking has been shown to significantly improve
students’ engagement and collaborative communication abilities
[63].

Theme 5: Code-Switching Interference

Some students tend to switch back and forth between Filipino
and English even when instructed to use only English. This affects
their communicative consistency and confidence. One commented:
"Even when | try to speak English, | sometimes mix in Tagalog or Bisaya.
It’s easier, but | feel like I'm doing it wrong in class." (Student 9)

This theme reflects findings that frequent code-switching
between languages can disrupt the flow of communication and
cause confusion in learners’ language production [64]. Code-
switching interference may also lead to errors in grammar and
vocabulary usage, thereby affecting overall language proficiency
[65], and while it is a natural bilingual behavior, excessive reliance
on it can hinder the development of full communicative competence
in either language [66]. Teachers are encouraged to implement
strategies that minimize the negative effects of code-switching
while still valuing learners’ linguistic identities [67].

Theme 6: Lack of Real-Life Practice Opportunities

Students pointed out that classroom communication is too
scripted, and they don't get to apply language in natural,
spontaneous ways outside school. One said: "Most of the time, our
dialogues are written in the book. | don't get to practice talking freely
like in real conversations." (Student 10)

This theme aligns with findings that limited opportunities for
students to practice language skills in authentic contexts hinder
their communicative development [68]. Without real-life
interaction, learners often struggle to transfer classroom knowledge
to practical use [69], and insufficient exposure to everyday language
situations can reduce confidence and motivation to communicate
[70]. Incorporating more real-world practice into language programs
has been shown to significantly enhance learners’ fluency and
pragmatic competence.

4. Conclusions

The findings of this study reveal that senior high school students
generally exhibit low levels of proficiency in both macro skills and
communicative competence. Additionally, there is a strong and
statistically significant correlation between macro skills and
communicative competence. Several challenges contribute to the
low proficiency in macro skills, including limited exposure to real-
life language use, fear of making mistakes and being judged,
inadequate access to learning support outside school, overemphasis
on grades rather than communication, lack of personalized
feedback, and influence of digital distractions. Additionally,
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students face obstacles such as difficulty adjusting language based
on context, struggles with active listening and turn-taking, code-
switching interference, limited vocabulary and word retrieval,
anxiety and self-consciousness when speaking, and lack of real-life
practice opportunities, which further hinder their communicative
effectiveness.

To address the challenges identified in this study, it is
recommended that schools increase opportunities for students to
engage in authentic language use by incorporating activities such as
role-plays, language clubs, and community interactions. Creating a
supportive learning environment that encourages risk-taking and
reduces fear of making mistakes will help build students’ confidence
in both speaking and writing.

Additionally, improving access to learning resources outside the
classroom, such as providing internet connectivity, language
practice centers, and after-school tutoring, is essential to reinforce
skill development. A shift in curricular focus from solely emphasizing
grades and test performance to promoting meaningful
communication and practical language use can motivate students
and foster deeper learning. Teachers may also provide personalized,
constructive feedback that targets individual students’ strengths
and weaknesses, guiding them toward continuous improvement.

Furthermore, explicit instruction on pragmatic communication
skills, including adjusting language to context, active listening, turn-
taking, and managing code-switching, can enhance students’ overall
communicative competence. Addressing vocabulary limitations and
speaking anxiety through targeted activities and confidence-
building exercises will further support language proficiency.
Moreover, integrating more real-life practice opportunities, both
inside and outside the classroom, will allow students to apply their
language skills in spontaneous and meaningful ways, ultimately
improving their academic success and communication
effectiveness.

For future studies, it is recommended to explore the
effectiveness of specific instructional strategies and interventions
aimed at improving macro skills and communicative competence, as
well as investigating other factors such as motivation, cultural
influences, and technology use that may affect language learning
among senior high school students.
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